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ABSTRACT 
 
Issues about native English speaker teachers (NESTs) versus non-native English speaker 
teachers (NNESTs) have become a never ending debate. Whether native English speak-
er teachers or non-native English speaker teachers who are more appropriate to teach 
English in outer or expanding circle countries have been discussed and researched by 
some scholars. This paper discusses about people’s preference towards both of them 
by investigating previous research about people’s perception towards native English 
speaker teachers and non-native English speaker teachers. This paper also explores 
another issue arising from the dichotomy of native and non-native i.e. Whose English 
and what English should be taught in Indonesia. Whether English Native or other varie-
ties of English is best taught in Indonesia. 
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ABSTRACT 
 
Isu-isu yang terkait dengan guru bahasa Inggris penutur asli (NESTs) dan guru bahasa 
Inggris  yang bukan penutur asli (NNESTs) merupakan salah satu topik yang sudah lama 
dan tidak pernah berhenti diperdabatkan. Persoalan tentang siapa, NESTs atau NNESTs, 
atau keduanya, yang lebih sesuai untuk mengajarkan bahasa Inggris di negara yang baha-
sa Inggris bukan sebagai bahasa pertama telah banyak diteliti dan dibahas. Makalah ini 
membahas preferensi terhadap NESTs atau NNESTs melalui telaah pada hasil-hasil 
penelitian tentang persepsi terhadap kedua kelompok guru bahasa Inggris tersebut. Ma-
kalah ini juga menyoroti isu lain yang timbul dari pendikotomian guru penutur asli dan 
bukan penutur asli, yaitu bahasa Inggris siapa dan bahasa Inggris yang mana yang harus 
diajarkan di Indonesia—Bahasa Inggris asli atau variasi-variasi bahasa Inggris lain yang 
harus diajarkan di Indonesia. 
 
Kata Kunci:  Guru bahasa Inggris penutur asli, Guru bahasa Inggris bukan penutur asli, 
World Englishes 
 
INTRODUCTION 
People preference towards native Eng-
lish speaker teachers or NESTs in Indonesia is 
reflected in the advertisement in printed and 
electronic media about job vacancy offered to 
native English speaking teachers in private 
schools and English courses in Indonesia, partic-
ularly in urban areas. The need of native English 
teachers to fill the vacancy in these schools and 
course centers is due to these institutions want 
to attract parents to enroll their children to learn 
in their ‘prestigious institutions’ for the sake of 
marketing strategy. In addition, hypothetical 
preference towards NESTs reflected in the 
newspaper ads (Moussu & Llurda, 2008) is due 
to benchmark or label given by the L2 speakers 
that native speakers are the “brand” of good 
English that they can be models for L2 learners 
in terms of speaking. As cited in Moussu and 
Llurda (2008, p.316) who affirm that “… social 
recognition is often based on judgments of the 
speakers’ accent”, thus, it can be assumed that 
people justification of ‘good English’ speakers 
given to NESTs are based on their accent as it is 
believed that accent is a signifier between NESTs 
and NNESTs (Moussu & Llurda, 2008). Moreo-
ver, Takada (2000); Tang (1997); Widdowson 
(1992) cited in Ellis (2002) agree that people 
prefer native speaker teachers because they are 
perceived as having ‘fluent, idiomatic spoken 
and pronunciation’ (p.71).  
This paper will address a debate about 
NESTs and NNESTs, how people in many coun-
tries including in Indonesia perceive them as le-
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gitimate English teachers, who are more suitable 
to be employed in Indonesia will also be dis-
cussed in this paper. At the end of this paper, it 
will also discuss about native English variety and 
non-native English variety and their implication 
in English teaching and learning in Indonesia. 
However, prior to discussing these three main 
points, the definition about who native and non-
native speakers are will be discussed by using 
Hall’s notions (1997) about language, culture, 
and identity as a framework of this paper.  
Hall’s notion about language, culture, and 
identity 
Language, identity and culture are close-
ly connected. Hall (1997) argues that language is 
one of the media in which people who have the 
same thoughts, feeling, and idea make meaning. 
According to Hall (1997) everything in this 
world was meaningless until people who share 
the same culture give meanings to things. Cul-
ture is about ‘shared meanings (p.1)’. It means 
that there is an agreement within people who 
have the same thoughts, feelings, and idea about 
the way they see and make meaning about 
things. Hall (1997) maintains that people from 
the same culture may interpret things in more or 
less the same way; they give meanings to the 
world in a way that they understand each other. 
In addition, Kramsch (1998) agrees to what is 
said by Hall. According to Kramsch, people who 
belong to members of a social group view the 
world in the same manner through their interac-
tions with other members who belong to the 
same group. 
Hall (1997) adds that people give mean-
ing in two ways. First, by ‘the way they use 
things in everyday practice’ (p.3) such as lan-
guage. People who share the same language 
give meanings to things in the way that they can 
understand. Secondly, people give things mean-
ing by ‘the way they represent them’ (p.3). For 
instance, the language registers, jargon, English 
native speaker variety, or local English variety. 
English native speaker variety represents the us-
ers, the native English speaking people. Local 
English variety represents its users, the ‘other’ 
speakers of English. Bahasa Gaul, language reg-
ister spoken among young people in Indonesia, 
represents Indonesian urban young people, and 
so forth. We give things meaning by how we 
represent them, in terms of how we use them, 
how we feel them, and how we think about 
them.  
Furthermore, through the circuit of cul-
ture meanings are produced and circulated. 
Meaning is produced by people who share the 
same culture through their language and at the 
same time, meaning also gives us sense of our 
identity; who we are, with whom we belong to. 
Moreover, Woodward (1997) maintains that 
identity is marked by difference. The difference 
between native and non-native speakers is in 
their accent in terms of speaking. Accented is 
associated with non-native speakers’ identity. It 
is also constructed by language and symbolic sys-
tems, the existence of another identity by deny-
ing similarity against other groups (who is in-
cluded, who is excluded), things used by mem-
bers of social groups (signifiers). Identity, in one 
part, is fixed and unchanged. Yet in another 
part, it is unfixed, it changes, and it is historical 
(Woodward, 1997; Norton Pierce, 1995).  
Identity is sometimes marked by nature 
(nationality, race, ethnicity), thus it can be said 
that identity is fixed, unchanged. For example, 
people often associate ‘white’ as native speak-
ers. Whiteness is a natural marker which is at-
tached in the physics of most native speakers. 
Nevertheless, because of history, identity can 
change, it is unfixed.  For instance, children who 
were born in an English speaking country from 
parents who are non-English speakers are native 
speakers by history. They were born as non-
English speaker, but as they grew up, they use 
English and perhaps, their parents’ language as 
well for communication. They become fluent us-
ers of English because English could be their first 
language and it could be a language they learned 
first when they were little. As a result, they can 
be called native English speakers. Furthermore, 
identity is also shaped by culture (Woodward, 
1997, p.15) and language (Kramsch, 1998). 
People’s identity can be constructed by differ-
ences in culture and language. Woodward 
(1997) mentions that difference can be seen as 
negative and positive. It is seen as negative if it is 
used to exclude people by stereotyping and 
marginalizing people or group. On the other 
hand, difference can be seen as positive if it is 
used to ‘enrich’ or if we interpret it as ‘the 
source of diversity, heterogeneity, and hybridity’ 
(p.35). For example, the use of varietyof Eng-
lishesother than native English variety. Like the 
use of Singlish which is seen as the marker of 
‘inferiority’, ‘language of social marginal’, being 
prejudiced as ‘deficient speaker as vulgar, stupid, 
lacking refinement and culture of the speaker of 
good English’ (Hoon, 2003, p.55). On the other 
hand local variety like Singlish can be regarded 
as the source of diversity, heterogeneity, and 
hybridity. Singlish can also be seen as a repre-
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sentation of Singaporean identity. Similar to ba-
hasa gaul, a register used among urban young 
people in Indonesia, which is seen as the repre-
sentation of Indonesian youth and modernity. 
Now, let us see who native speaker is, 
how people perceive native and non-native 
teachers, what advantages and disadvantages of 
having both of them. 
Who is native speaker? 
It is difficult to define who exactly native 
speaker is. Medgyes (1992) argues that the issue 
about native speaker is controversial and debat-
able in sociolinguistic and pure linguistic point of 
view. He maintains that native and non-native 
division can be clearly seen in countries where 
English is spoken as a second or foreign lan-
guage, but in countries where English is used as 
the first language, it is difficult to break the ho-
mogeneity of native/ non native division. 
Medgyes (1992) takes an example of a 9 year 
old-boy whose his parents are Mexican and 
Norway. This boy has been living in the United 
States for five years. Which native language he 
has is ambiguous; it can be English, Spanish, 
Norway, or all three of them. As Bloomfield 
(1933) cited in Cook (1999) claims that native 
language is the first language which is learned by 
a person. Furthermore, Davies (1996) called this 
as “bio-developmental definition” (cited in Cook, 
1999, p.186). Ellis (2002) citing Davies (1991) 
gives a distinction between the native and non-
native speakers, she quotes from Davies’ circular 
definition of non-native speakers (1991) that 
‘being native speakers means not being a non-
native speakers’ (p. 72). Shuck (2006) uses Said 
(1978) and Pennycook’s (1998) concept of bina-
ry opposition to describe more about the di-
chotomy between native and non-native con-
cept. Shuck (2006) argues that oppositional 
pairs such as native and non-native have ‘gener-
ative power’ to produce hierarchical social or-
ders (p.261). He uses linguistic concept of 
‘markedness’ (p.261) to give a description that 
oppositional pairs are hierarchically related. Ac-
cording to Shuck (2006) the unmarked term is 
often seen as neutral, while the marked term 
represents narrower categories. Thus, the dis-
tinction between native and non-native can be 
seen as unmarked and marked categories. Na-
tive as the unmarked category is neutral; it does 
not have color, culture, and accent. While non-
native as the marked category is the opposite of 
native. It is narrowed to something which has 
color, culture, and accent. As a result, it is not 
surprising that people often associate ‘whiteness’ 
as native speaker teachers (Holliday &Aboshiha, 
2009, p.670). Or in other words, it is often that 
people, especially in the countries of expanding 
circle, think that white people are native speak-
ers.  
Due to the difficulty in defining the term 
of native speakers, some writers such as Edge 
(1988), Kachru (1985),Paikeday (1985), Ramp-
ton (1990) cited in Medgyes (1992, p.342) sug-
gest to replace the term native speakers as 
‘more or less accomplished users’, ‘more or less 
users of English’, ‘expert speakers and affilia-
tion’, and ‘English-using speech fellowship’. The 
replacing of the term native speakers becomes 
‘multi competent users’ (Cook, 1999), ‘accom-
plished users’ (Medgeys, 1992), ‘language ex-
perts’ (Rampton, 1990), and ‘proficient users’ 
(Paikeday, 1985) also shows the writers’ dissatis-
faction of the terms native speakers as it leads to 
devaluing the non-native speaker teachers (Selvi, 
2011, p. 187). This is evident in Firth and 
Wagner (1997) cited in Selvi (2011) who argue 
that non-native speaker teachers are stereotyped 
as being deficient in communication. The partic-
ipants in Figueiredo’s research (2011) who are 
Brazilian English teachers working in the United 
State felt insecure relating to their confidence 
and authority of being English teachers because 
they are non-native. According to Figueiredo 
(2011) the dichotomy between native and non-
native is marked by speaking proficiency (ac-
cented and unaccented), hence the Brazilian 
NNESTs felt unconfident due to their accent in 
speaking English. Furthermore, as cited in Selvi 
(2011), Suarez (2000) and Bernat (2009) agree 
that non-native speaker teachers or NNESTs of-
ten suffer from ‘impositorsyndrom’ due to native 
speaker teachers or NESTs are seen as a 
‘benchmark for teaching employment’ (p. 187). 
As a result, NNESTs often face discrimination by 
‘employers’ and ‘customers’ and this leads to 
NNESTs have to compete for jobs with less qual-
ified NESTs (Phillipson, 1992; Holliday, 2008, 
p.121).  
Moreover, discrimination towards 
NNESTs is seen from the appreciation given to 
NNESTs in forms of salary and the acknowl-
edgement of expertise. NNESTs in Indonesia re-
ceive lower salary and less acknowledgement of 
expertise compare to their peers, the NESTs 
(Dewi, 2007). Additionally, discrimination to-
wards non-native speakers in English pedagogy 
is not only addressed to the non-NES teachers, 
but also to the non-NES students of TESOL 
programs who are conducting practicum. Brady 
&Gulikers (2004) cited in Moussu and Llur-
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da(2008) saidthat many teacher educators do 
not let non-NES students to do the practicum in 
their institutions due to non-NES students are 
seen as having poor linguistic skills and they are 
afraid this deficiency would obstruct the students’ 
learning.  
However, the belief which assumes that 
NESTs are better English teachers than NNESTs 
is not always true. By using Phillipson’sterm 
(1992), ‘native speakers fallacy’,(p.185) which 
best describes an assumption that ideal English 
teacher is a native teacher, I would like to say 
that I agree that native speaker teachers are not 
always ideal teachers of English, as we will see 
from people’s perception about native and non-
native English teachers in many countries in the 
following section. 
People’s perception towards NESTs and 
NNESTs 
Based on his research, Üstünlüoglu 
(2007) finds that his participants who are the 
students in Turkey give positive attitudes towards 
NNESTs in terms of ‘in-class teaching role’ 
and‘in-class management roles’. On the other 
hand, the participants feelthat NESTs are better 
than NNESTs in terms of ‘in-class communica-
tion’ (p.70-71). Some interesting findings in 
Üstünlüoglu’s study (2007) about students’ per-
ception towards NESTs and NNESTs were 
found in the answers of his participants which 
reflect that students prefer NNESTs because 
they can understand NNEST speaking more eas-
ily compare to NESTs. The researcher assumes 
that NESTs might speak too fast and their ac-
cent could be an obstacle for students’ under-
standing.Additionally, NNESTs in Turkey’s class-
rooms can use their ability to translate the mate-
rial into their mother tongue to explain difficult 
terms. Moreover, according to the participants, 
NNESTs maintain order and discipline in the 
classroom better than NESTs. This represents 
Turkey’s educational system in which authoritar-
ian teachers are more respected than lenient 
teachers (Üstünlüoglu, 2007). Additionally, 
NNESTs are perceived as better prepared and 
know the topic well compared to NESTs. 
Üstünlüoglu (2007) assumes that the NNESTs 
are better prepared because they need to study 
more than native teachers because they teach a 
language which is not their native language, thus 
they have to study harder in order to be well 
prepared and informed about the subject they 
are about to teach in class.  
However, the study also showed that 
NESTs have some positive values in terms of 
communication skills. According to the partici-
pants, NESTs are more communicative, they of-
ten praise the students, make lesson enjoyable 
and treat students respectfully. NESTs also em-
phasize more on communication in the class-
room and disregard grammar errors 
(Üstünlüoglu, 2007).  
Similar studies were also conducted by 
Grubbs, et al., (2010) among Thai students 
about their perceptions towards NESTs and 
NNESTs in Thailand. The research findings 
showed that students perceive NESTs, com-
pared to NNESTs, are better in oral skills (speak-
ing, pronunciation, and vocabulary usage), thus 
the Thai students prefer NESTs to teach pro-
nunciation, reading, speaking and listening. On 
the other hand, Thai students prefer NNESTs to 
teach grammar and writing. Similarly, in Indone-
sia, based on a study conducted in a blog in the 
website, Indonesian students agree that NESTs 
have a good ability in conversation skill; as a re-
sult, they think that NESTs are better in teaching 
listening, speaking and pronunciation, while ac-
cording to Indonesian students, NNESTs are 
good in grammar (2011). Moreover, both Thai 
and Indonesian students agree that NESTs know 
better about the culture of the English-speaking 
worlds, they can provide students’ demand of 
learning colloquial English or slang. However, 
NESTs are also seen as having weaknesses in 
knowledge and awareness of their students’ cul-
ture (Grubbs, et al., 2010) as well as inability to 
detect difficulty faced by their students. As it re-
flects from one of the respondents in the blog 
who says ‘they [NESTs] may not be able to un-
derstand the common mistakes of learners’. On 
the other hand, NNESTs in Indonesia, according 
to them, can explain differences between L1 
and target language. In addition, NNESTs know 
fundamental grammar and can clarify basic rules 
of English grammar in L1 (2011).  
Furthermore, there are some other re-
searchers who conduct similar study to find out 
people’s perception towards NESTs and 
NNESTs, such as Rao (2010) who conducted a 
research on students’ perceptions towards 
NESTs in China, Han (2005) in Korea, Ying 
and Braine (2007) who conducted research 
about students’ attitudes towards NNESTs in 
Hong Kong. Based on their research, it is found 
that the students in China, Hong Kong, and Ko-
rea could distinguish the advantages and disad-
vantages of having NESTs.  The advantages of 
having NESTs are: 1). Most of them have quali-
ties and skills which show that they are efficient 
language teachers, they are friendly and helpful, 
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fluent and idiomatically appropriate in using 
English language, be able to appreciate the cul-
tural connotations of the language, and in as-
sessing whether a given language form is ac-
ceptably correct or not (Rao, 2010), 2). NESTs 
can  teach students ‘real English’ based on na-
tive-like pronunciation, spontaneity in speaking 
(without hesitations), and cultures of English-
speaking people (Han, 2005). Conversely, some 
disadvantages of having NESTs are: 1). NESTs 
are insensitive to students’ linguistic problems 
due to their lack experience of learning English 
as second language, 2). NESTs are ignorant of 
their students’ mother tongue, it makes difficult 
for NESTs to compare and to highlight differ-
ences between the students’ mother tongue and 
the target language, 3). NESTs’ lack of familiari-
ty and understanding of students’ culture and 
educational systems leads to a disparity between 
teaching and learning styles of the NESTs and 
preferred way of teaching and learning in the 
socio-cultural context of their students (Han, 
2005; Rao, 2010).  
In contrast, Yin and Braine (2007) find 
that the participants in their study in Hong Kong 
mentioned some advantages of having NNESTs, 
which are: 1). NNESTs are effective English 
teacher (they do not have difficulty in under-
standing and answering the students’ questions), 
2). NNESTs can apply effective strategies in 
teaching English as they have the experience of 
learning English through the same education sys-
tem, the same cultural background, as a result 
NNESTs can understand the difficulties faced by 
the students, 3). NNESTs can explain difficult 
terms or issues using the students’ L1. NNESTs 
are also able to design teaching materials ac-
cording to the need and the learning style of the 
students.  
However, the participants in Yin and 
Braine (2007) research also mentioned some 
shortcomings of NNESTs such as the NNESTs 
tend to spoon-fed their students, they also see 
NNESTs as ‘exam-oriented teachers’ because 
NNESTs put more emphasize on practicing past 
examination questions. NNESTs are also per-
ceived as over-reliant on textbooks. Finally, the 
participants critically stated that NNESTs are 
over-correcting the mistakes of the students in 
English usage.  
The studies conducted by some re-
searchers above about the perceptions towards 
NESTs and NNESTs in several countries proved 
that NESTs are not always better than NNESTs. 
As said by Rampton(1990) that ‘being born into 
language does not mean that one inherently 
speaks it well’ (cited in Moussu and Llurda, 
2008, p.321), it appears that Reis’participant 
(2011) has the same idea. Reis’ participant 
(2011), in order to challenged native speaker 
myth, states that being good reader and good 
writer in English is through the process of ac-
quiring in schools, not automatically gained by 
someone because he or she has a native status. 
Thus, it can be concluded that being a native 
speakers alone does not guarantee one can be a 
good English teacher; to become a good English 
teacher one should have skills and qualifications. 
 
DISCUSSION 
Who should be employed in Indonesia? 
NESTs or NNESTs? 
Both NESTs and NNESTs have their 
own strengths and weaknesses as English teach-
ers. As Canagarajah (1999) cited in Moussu and 
Llurda (2008) argues that NESTs are ideal 
teachers because of their unique cultural 
knowledge, while NNESTs can also be ideal 
teachers because they have multicultural experi-
ence.  
Widdowson (1992) cited in Ellis (2002) 
maintains that a teacher is both informant and 
instructor,he also argues that NESTs have more 
experience as English users thus they may be 
better informants, whereas NNESTs have more 
experience as English learners hence they may 
be better instructors. Thus, it can be said that 
ideally both NESTs and NNESTs should be hired 
in Indonesia. They can collaborate in using their 
own strengths in teaching English in the class-
rooms. As Medgyes (1992) suggests that ‘ideal 
school, there should be a good balance of 
NESTs and NNESTs, who complement each 
other in their strengths and weaknesses’ (p.349). 
He contends that NNESTs have strengths in 
providing a good learner model, teaching lan-
guage learning strategies more effectively, antic-
ipating and preventing language difficulties, us-
ing their mother tongue to explain difficult 
terms, being more empathetic to the needs and 
problems of learners (Medgyes, 1994 in Moussu 
& Llurda, 2008). Liu (1999) and Widdowson 
(1992) cited in Ellis (2002) also agree that 
NNESTs’ experiences in learning target lan-
guage are helpful for teaching the learners. 
While the strengths of NESTs as mentioned ear-
lier are in their proficiency in speaking, pronun-
ciation, vocabulary usage, culture of English-
speaking worlds, and so forth.  
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However, Indonesian government re-
stricts the number of native speakers to teach in 
Indonesia. It is regulated in the policy issued by 
Indonesian Ministry of Education PP no.78/ 
2009 which says that foreign teachers cannot be 
more than 30 percent in compositions with local 
teachers. Thus, it would be difficult to place duo 
teachers (native and non-native teachers) to do 
collaborative teaching in all schools in Indonesia. 
Secondly, not all schools in Indonesia can afford 
to pay native speaker teachers since most of 
schools in small towns and villages are shortage 
of funds to pay the native teachers. For an illus-
tration, some schools in Papua, East Indonesia 
can only afford to pay their contracted teachers 
(guru honor) for approximately IDR 3000 to IDR 
5000 per hour (it equivalent with approximately 
AUD 50 cents per hour).  
Nevertheless, native versus non-native 
teachers’ dichotomy has become a never ending 
debate. As Miller (2007)argues that it does not 
matter who the teacher is, whether he/ she is 
NEST or NNEST. The most  important thing is 
whether he/ she is competent in speaking, 
reading and writing in English, have excellent 
knowledge in grammar, and have good teaching 
knowledge and skill since both NESTs and 
NNESTs are facing the same problems in Eng-
lish teaching and learning. Some common prob-
lems faced by both NESTs and NNESTs accord-
ing to Miller (2007) are: 1). In choosing appro-
priate materials for students (the materials should 
be engaging, have socio-cultural context which is 
understood by both students and teachers), 2). In 
determining the purpose of the lesson and mak-
ing a cohesive tie of each lesson.  
Hence, it can be concluded that even 
though NESTs teachers are needed to do coop-
erative teaching in Indonesia, it seems that it 
contradicts government regulation in hiring na-
tive teachers in schools. However, both NESTs 
and NNESTs should have language teaching 
qualifications in order to be able to serve Indo-
nesian schools. Ellis (2002) argues that it is nec-
essary for all ESL teachers, native and non-
native, to have training, experience, understand-
ing of language, and teaching skills. Thus, it is 
becomes no matter who teach in Indonesia, 
whether they are NESTs or NNESTs as long as 
they have appropriate teaching qualification, 
skills, and experience.  
The fact that it is not really necessary to 
debate whether NESTs or NNESTs who are 
more suitable to be hired in Indonesia, another 
issue arising now is about which English and 
whose English should be taught in Indonesia. Is 
it English native speakers (ENS) or local variety 
of Englishes? The following section will discuss 
about English native speakers, variety of Eng-
lishes, and the dilemma faced in Indonesia in 
choosing which English should be taught. 
English native speakers (ENS) or local varie-
ty of Englishes?- A dilemma 
English in Indonesia is used as the first 
official foreign language. It is used for interna-
tional communication, and as a medium to ac-
quire knowledge, particularly science and tech-
nology. In addition, English is also used as 
sources for lexical development of Bahasa Indo-
nesia (Sadtono, 1976; Diah, 1982 cited in 
Lowenberg, 1991). Furthermore, Sadtono 
(1976) cited in Lowenberg (1991) believes that 
English will never be a social language in the In-
donesian community nor as the second official 
language of the administration of Indonesia.  
English was identified as the first foreign 
language in Indonesia soon after Indonesian in-
dependence in 1945 replacing former colonial 
languages of Dutch and Japanese. Hence, Eng-
lish became a compulsory subject in the second-
ary curriculum from the early years of independ-
ence and it continues become one of the most 
significant subjects at schools and universities in 
Indonesia (Lamb and Coleman, 2008). Schools 
and other formal & informal institutions in Indo-
nesia refer to English Native Speaker (ENS) vari-
eties such as American English (AmE) and Brit-
ish English (BrE) to be used in English class-
rooms. However, ENS varieties which are 
learned in class are not used in daily conversa-
tion. As a result, people in Indonesia create local 
variety which uses English as an additional lan-
guage (Lowenberg, 1991).It becomes a chal-
lenge for English language professionals to de-
termine whose English, which English should be 
taught to the students in Indonesia. Should it be 
local variety or ENS variety? Regarding that 
now, English as Lingua Franca (ELF) which uses 
local variety seems effective to be used in world-
wide communication (Young & Walsh, 2010).  
Moussu and Llurda (2008) point out 
that before the beginning of 1990s native-like 
command is used as a parameter of the success 
of learning English. More recently, language 
professionals have been starting to question the 
usefulness of a native speaker model in English 
pedagogy, regarding the fact that non-native 
speakers are outnumbered native speakers 
(Graddol, 2006 cited in Moussu & Llurda, 2008; 
Maley, 2009), thus Moussu and Llurda (2008); 
Septarini, Native English Speaker Teachers (NESTS) and Non-Native English Speaker Teachers (NNESTS) 
 in Indonesia: Preference And Dilemma 
177 
 
Prodromou (1997) cited in Timmis 
(2002)believe that currently communication in 
English is occurred between NNS and NNS, as a 
result the norms and usage of ENS should not 
be the focus for NNS to pursue. Moreover, using 
non-native English variety orso called by Maley 
(2009) as non-standard, is not seen as negative 
prejudice or discrimination.  
It will be a benefit for NNEST to teach 
local variety since the NNEST does not have to 
be as perfect as NES especially in accent which 
is very difficult to be gained, as argued by 
Kramsch (1997) cited in Moussu and Llurda 
(2008) that it is not possible for non-native 
speakers to be exactly like native speakers espe-
cially in speaking competence. She suggests that 
it would be better for non-native speakers to re-
tain their uniqueness and become competent in 
a new language.Moreover, the teaching situation 
in Indonesia where the classes are large, teach-
ers have minimal English proficiency and most 
of them cannot afford to travel abroad to learn 
‘real English’ or native English norms, limited 
contact time, and exam-oriented teaching, other 
variety of English is more suitable to be taught. 
As Bruthiaux (2010, p.368) agrees that ‘to 
learners in developing, resource-poor EFL set-
ting especially, it matters very little who says 
tomahto and who says tomayto. Knowing the 
word tomato is achievement enough’.  
However, there is a disparity between 
the use of English as an additional language 
which leads to the emergence of new variety of 
English and the Bourdieu’s cultural capital (Nor-
ton Pierce, 1995) of learning English. Learning 
English is an investment for getting better job 
and going to a higher level of education. English 
is also seen as the ‘mark of well-educated man’, 
a symbol of the ‘new elite’ (Tanner, 1967 cited 
in Lowenberg, 1991). The common standard 
tests of English used in job industry or higher 
degree of education are IELTS and TOEFL, and 
these two tests follow the NS models. Thus, 
there is a dilemma in which, in reality, local vari-
ety of English is used among people in Indone-
sia; on the other hand, if someone wants to suc-
ceed in life, they must learn ENS variety because 
to be able to enter the ‘gate’ of higher degree of 
education and get a better job, one has to show 
his/ her mastery of English which is measured 
by the standard tests such as IELTS and TOEFL. 
 
CONCLUSION 
People preference on NESTs is due to 
NESTs are seen as a ‘brand’ or benchmark of 
‘good English’. The brand of good English 
speakers given to NESTs is measured by accent 
as a marker which distinguishes NESTs and 
NNESTs, fluency in speaking, and so forth.  On 
the other hand, NNESTs are often seen as defi-
cient English speakers because they speak with 
accent, less fluent in speaking compared to 
NNESTs, and so forth. As a result, negative 
prejudices given to NNESTs lead to discrimina-
tion to NNESTs in teaching employment.  
Nevertheless, based on some studies 
about people’s perception towards NESTs and 
NNESTs, it can be seen that native speaker fal-
lacy is true. NESTs are not always ideal teachers. 
On the other hand, NNESTs are not always 
worse than NESTs. In fact, both NESTs and 
NNESTs have their own strengths and weak-
nesses as English teachers. Some researchers 
suggest hiring NESTs and NNESTs in each Eng-
lish class because they can collaborate and com-
plement each other. However, most schools in 
Indonesia, especially state schools cannot apply 
collaboration between NESTs and NNESTs due 
to government policy which restricts the number 
of foreign teachers to teach in Indonesia. In ad-
dition, most schools in Indonesia, due to finan-
cial difficulty or shortage of funding, cannot af-
ford to hire foreign teachers.  
However, the most important thing in 
choosing good English teachers is based on the 
qualification, skills, and experience of teaching; 
no matter they are native or non-native. A prob-
lem which arises now is in determining which 
English should be taught. It is dilemmatic in de-
termining variety of Englishes and native English 
variety since there is a disparity between the 
consumption of English as additional language 
and the cultural capital of learning English 
among Indonesian community. 
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